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Abstract

In the era of globalization and technological development, society is faced with the need to prepare young generations
to work in a complex and diverse environment. The traditional education system is facing challenges, as graduates
require versatile skills that cannot always be acquired through traditional classroom learning. In light of these changes,
higher education faculty must have the skills needed to meet the challenges graduates face in a changing job market in
the 2020s.

The purpose of this article is to consider the needs for such skills and the role of teachers in their development in
students. In particular, the article draws attention to the importance of "soft skills" in the teaching profession. To
achieve this goal, a comparative study of the experience of Kazakh and European teachers was carried out. The study
identified the state of a set of critical "soft" skills, such as assertiveness, networking, teamwork, sensitivity, social
engagement, action orientation, ability to work under pressure, and social desirability.

This research helps in understanding the role of teachers in developing "soft skills" in students, which may be important
for their successful adaptation to the requirements of the modern labor market.
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1. Introduction intellectual competencies play a major role in academic

. N . and professional success. However, there is now a
In recent years, the quality of teaching in the education ) ) o
. . growing focus on soft skills (3) such as motivation,
system has become a priority both nationally and ) ] )
. . . L . teamwork, work ethic, planning,  effective
internationally. In Kazakhstan, special attention is paid o ) }
. . . . communication and cultural understanding, which can
to improving the quality and status of teaching, as well | v i tant and t'
. . . . ay an equally important and sometimes even more
as modernizing higher education (1). In this context, the p Y quatly .p ]
. o important role in academic and work success.
competencies of teachers play a key role, and it is . ) o
. Awareness of the importance of developing soft skills in
important that future teachers be prepared to work d . ) g | didacti
. . . education is growing, and as a result, new didactic
with both a variety of educational content and the i 8 & ' )
. . methodologies and methods for assessing these skills
different requirements of students (2). Therefore, one being developed (4
- . . are being develope .
of the priority tasks for teachers should be high-quality & ped (4)

professional education. It is assumed that in order to These questions also highlight the intellectual

perform such a complex job that requires emotional
and cognitive effort, teachers must have continuous
high-quality professional development and the best
working conditions, although in most cases this is not
realized.

Until the end of the 20th century, researchers in the
field of psychology and education believed that

challenges that must be met in today's scientific
classroom, the social nature of learning, the
professional identity of teachers, and their command of
the professional language associated with learning and
teaching. In addition, significant importance is attached
to the personal contribution of trainee teachers as a key
factor in efficiency, innovation and the maintenance of
a healthy and committed teaching environment (5).
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Teacher competency frameworks and professional
standards define the expected results and pedagogical
skills of teachers, which are key tools for stimulating
and supporting the quality of teaching work. These
skills can serve as a basis for conceptualizing quality,
evaluating performance, and developing pedagogical
capacity.

In recent decades, the importance of so-called "soft
skills", which are seen as an important addition to
traditional "hard" skills, has become increasingly clear
(7). Hard skills are learnable and specific skills that can
be defined and measured, such as math, writing,
typing, etc. While soft skills such as listening, personal
habits, assertiveness, sensitivity, or getting along with
others are difficult to quantify.

In modern teacher education, the applied sciences are
less a treated as the only object of study, and instead
curricula seek to integrate and link these applied
sciences with a reflective approach, which is seen as an
increasingly important component of education (8).
This experiential approach to learning encourages
students to establish stronger links between practical
knowledge, theoretical knowledge and personal
experience and, in addition, contributes to an increase
in self-esteem, self-esteem, responsible social
consciousness, beliefs, values, etc., which implies a
holistic development of the student, and not just the
acquisition of purely didactic skills (9).

Globalization and technological progress lead to the
emergence of new ways of learning and, accordingly,
new approaches and methods that require the
development of special skills. In this regard, there is a
need to pay more attention to teaching "soft skills".
This study attempts to assess the personality traits of
schoolteachers in Kazakhstan, including assertiveness,
networking, teamwork, sensitivity, socialization, action
orientation, ability to work under pressure, and social
position (10).

The collection of analytical data in this study was
focused on proposing effective strategies for the
development of ‘"soft skills", describing the
methodology and research procedure, which have a
significant impact on the values that become functional
in organizational contexts. In modern organizational
structures, especially in the context of Kazakhstan, skills
such as the ability to work in teams, mastery of
communication processes aimed at managing change,
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and the formation of a culture of innovation are of
critical importance.

Soft skills have become an integral part of modern
workplace requirements (11), and developing these
skills has become a key factor in maintaining
competitiveness in a rapidly changing labor market.
Through this study, we aim to propose strategies to
help develop these soft skills and reinforce the values
that contribute to successful  organizational
performance.

2. Methods

The study sample consisted of 52 teachers, 63.4% (33)
of whom were women. This helped create a more
complete understanding of the various aspects of soft
skills development among teachers and the impact of
these skills on their work.

In this study, participating educators were assessed
using the Business-Focused Personality Inventory (BIP),
which had previously been adapted and applied in an
educational context. This questionnaire is designed to
assess personal characteristics in the context of work
and is based on the theory of personalization and
motivation. It was validated on a sample of 580 people,
which revealed a structure of three factors with alpha
factors from 0.86 to 0.93.

The BIP consists of 14 scales grouped into four domains,
as well as an impression management scale. The
following soft skills were assessed in this study:
assertiveness, teamwork, sensitivity, action
orientation, working under pressure, and social
desirability. The responses to the questions were rated
on a six-point scale ranging from "Completely True" to

"Completely False".

The variables considered were grouped into three
categories: intrapersonal, interpersonal, and
development-oriented activities. An impression
management scale was also used, which indicates how
much participants tend, consciously or unconsciously,
to create a positive and socially acceptable self-image.
Very high scores on this scale invalidate the results of
the questionnaire, as it is assumed that the participant

did not answer sincerely.

The following soft skills were assessed in this study:
assertiveness, networking, teamwork, sensitivity,
action orientation, ability to work under pressure, and
social desirability, described in Table 1.
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Table 1. Classification and description of "soft skills"

A skill that enables a person to
assert their rights or the rights
of others in a calm and positive
manner, without resorting to
aggression or passive
acceptance of unwanted
Assertiveness situations. This includes being
able to set boundaries,
communicate  openly  and
honestly, and express vyour
thoughts and feelings in a
respectful and constructive
manner.

This is a comprehensive
qualitative characteristic that
describes the skills associated
with communication, the ability
to establish connections, create

trust and maintain
Networking relationships. It plays a key role
Capability in any  organization or
institution, including

educational ones, as effective
networking promotes effective
communication, collaboration,
information and knowledge
sharing.

Qualities and skills that allow
you to work well with other
people during conversations,
projects, meetings, etc.; it
Teamwork N
depends on the ability to
communicate well, listen
actively, be responsible and

honest

Sensitivity in the context of "soft
skills" refers to the ability to
notice and understand the
Sensitivity feelings and emotions of others,
and to take them into account
when making decisions and
interacting with them.

Action A key "soft skill" that refers to an
Orientation individual's ability to translate
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intentions and plans into
concrete actions in order to
achieve set goals. This is due to
proactivity, the ability to make
decisions and initiative.

Ability to work
under pressure

A key "soft skill" which refers to
a person's ability to cope with
demanding or stressful
situations without losing
efficiency or productivity.

Social
Desirability

Control factor in the study. Itis a
psychological phenomenon that
manifests itself in the fact that
individuals, as a rule, tend to
present themselves in the most
favorable light. This can
manifest itself in questionnaire
responses, where respondents
may present themselves more
positively than is consistent with
their actual behavior or
attitudes in order to make a
favorable impression on others.

3. Results

Based on the study (Table 2), it can be concluded that
teachers in general show a high level of interpersonal

skills, despite the

relatively small sample size. The

results can be explained by the nature of the work of

teachers, which involves active social interaction. In the

context of the current sample,

skills such as

assertiveness, networking, teamwork, and sensitivity

scored the highest overall.

On the other hand,

dimensions such as social desirability and action

orientation were the least highly rated.

Table 2. The level of "soft skills" among teachers

. Art.

"Soft Skill" Gender Index L.
deviation

male 4.26 0.19

Assertiveness

female 4.85 0.14

Networking male 3.62 0.24

Ability female 3.61 0.2
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Art.
"Soft Skill" Gender Index L.
deviation
male 4.27 0.23
Teamwork
female 4.09 0.17
male 4.23 0.26
Sensitivity
female 4.86 0.11
. male 2.46 0.25
Action
Orientation female 2.29 0.12
Ability to male 3.02 0.12
work under
pressure female 3.13 0.1
Social male 2.17 0.21
Desirability female 2.53 0.15

Our exploratory analysis allows us to look at the results
of a self-inventory related to teacher soft skills. The
mean assertiveness value for male teachers is 4.26,
with a standard deviation of 0.19, while for female
teachers this value is 4.85, with a standard deviation of
0.14. This suggests that women, on average, rate their
assertiveness higher than men and show less variability
in their scores.

However, for completeness of the analysis, we must
examine this difference in the context of the full range
of possible values. None of the groups achieved a high
level in this indicator, indicating absolute confidence in
their assertiveness. This suggests that there is room for
improvement in assertiveness in both groups,
regardless of gender.

Taking into account the standard deviation, we see that
the difference in assertiveness ratings in both groups is
quite small. This suggests that, in general, teachers,
regardless of their gender, have a similar perception of
their level of assertiveness. The lower standard
deviation in the women's group may indicate uniform
perception of assertiveness by women teachers
compared to men.

However, what does this mean in the context of the
academic world? Assertiveness is an important soft skill
in learning and communication. It allows educators to
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express their thoughts and ideas clearly and confidently
while maintaining open dialogue and collaboration.
Assertiveness levels reported in this survey may reflect
the degree to which teachers are comfortable with
colleagues and students, their ability to state their
needs and set boundaries.

It is important to note that, despite the average
advantage of women in assertiveness, teachers of both
genders rate their assertiveness at an average level.
This highlights the importance of including training on
soft skills such as assertiveness in the professional
development of teachers.

It is also worth considering that self-esteem can be
subject to various distortions. Some teachers may
underestimate their assertiveness due to modesty or
misunderstanding of this skill, while others may
overestimate it due to overconfidence or lack of self-
reflection. Based on this, feedback from students and
colleagues, as well as professional assessment, can give
a more accurate idea of the actual level of assertiveness
of teachers.

4. Ability to Network

Ability to network is a key skill that helps teachers
establish and maintain connections with colleagues,
students and other participants in the educational
process. This skill can also facilitate knowledge sharing,
collaboration, and teacher professional development.

According to the data provided, the average level of
networking ability for male teachers is 3.62 with a
standard deviation of 0.24, while for female teachers
this score is slightly lower, amounting to 3.61 with a
standard deviation of 0.2. These data show that, in
general, teachers rate their networking ability close to
average on a scale of 1 to 6.

The small standard deviation in both groups indicates
the relative stability of the grades, which indicates a
similar perception by teachers of their skills in
networking, regardless of their gender.

However, the average level of this skill indicates that
there is room for improvement. Educators can work to
improve their communication skills, actively participate
in educational networks and communities, and develop
their teamwork and collaboration skills.

Organizing seminars, training courses or workshops to
improve networking skills, and providing platforms and
opportunities for the exchange of ideas and knowledge
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can be useful methods to support educators in
improving this skill. It is also worth considering that low
networking ability scores can be attributed to various
factors such as lack of time, lack of opportunities for
collaboration, or lack of effective communication skills.

Given that networking plays a key role in the academic
world, including resource acquisition, knowledge
sharing, and research collaboration, this is an area that
will need more attention and support.

Compared to assertiveness, teachers rate their
networking skills lower. This may be because
networking involves a more complex set of skills,
including the ability to make connections, build
collaborations, attract resources, and maintain
relationships. In addition, there may be more barriers
to effective networking in the academic world,
including competition for resources, time constraints,
and geographic barriers.

An important aspect to consider is the ability of
teachers to work in a team. This skill is of particular
importance in an academic environment where
teamwork and interaction are essential for research,
participation in pedagogical projects, and curriculum
development.

The data show that the mean teamwork ability score
for male teachers is 4.27, with a standard deviation of
0.23. For female teachers, the average is slightly lower
at 4.09 with a standard deviation of 0.17. These results
may indicate that men, on average, rate their
teamwork skills slightly higher than women do,
although the difference is not significant.

Given the maximum value of 6 points, none of the
groups achieved a high score. This may indicate that
teachers of both genders see room to improve their
teamwork skills. Given the importance of this skill in an
academic setting, this highlights the need for support
and training to develop this competency.

Overall, the data highlight the importance of working
on teamwork skills in an academic context. Even though
average scores are higher than for networking, there is
still room for improvement, especially given the
importance of teamwork to function effectively in an
academic setting.

Let us turn to the analysis of data on a soft skill called
"sensitivity". This skill reflects the teacher's ability to
empathize and understand the feelings of others, which
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can be especially important when interacting with
students and colleagues.

The data show that the mean sensitivity value for male
teachers is 4.23 with a standard deviation of 0.26. For
female teachers, this value is higher at 4.86 with a
relatively low standard deviation of 0.11. This indicates
that female teachers, in general, rate their sensitivity
higher than their male counterparts do, and that there
is less variation among the female group.

The data shows that teachers of both genders rate their
sensitivity at an average level. This may indicate that
teachers see an opportunity to improve their sensitivity
skills. This is especially important in academia, where
empathy and understanding can help build more
relationships that are effective and support learning.

Let us move on to analyzing the data for a skill called
"action orientation." This skill reflects the teacher's
ability to act quickly and effectively, make decisions and
overcome obstacles, which is extremely important in a
rapidly changing academic environment.

A very important finding of the study is the overall low
level of action orientation among teachers of both
genders. The data show that teachers rated their action
orientation at a significantly low level. This may indicate
that faculty members feel they have significant
potential for improvement in this area.

Action orientation is a skill that includes the ability to
make decisions quickly, take action, and move from
words to action. A low score in this skill can manifest
itself in problems with decision making, procrastination
in completing tasks, an unwillingness to take
responsibility, or even manifest itself in the form of
"analysis paralysis", when the teacher spends too much
time analyzing the situation, instead of making a
decision and acting.

In an academic setting, a lack of action orientation can
slow down progress in research, because problems
with meeting deadlines, reduce the effectiveness of the
learning process, and even affect relationships with
colleagues and students. Teachers with a low level of
action orientation may find it difficult to manage their
time, priorities, and resources, which in turn can
negatively affect their overall work and productivity.

A low score on action orientation can be attributed to
many factors. For example, excessive fear of making
mistakes, stress, lack of self-confidence, lack of time
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management skills, lack of motivation, or lack of clarity
about goals and objectives. It can also be influenced by
cultural and social factors, including stereotypes and
expectations regarding teacher roles.

Various strategies and practices can be used to increase
the level of action orientation. First, it is helpful to work
on improving your time and priority management skills.
This may include learning techniques such as the
Pomodoro method, using task management apps, or
planning and setting specific, measurable, achievable,
relevant, and time-limited (SMART) goals.

Second, educators can work on how they deal with
failure by learning to see it as an opportunity for
learning and growth rather than failure. Mental
training, meditation, and other stress management
practices can also help.

Third, you can use techniques to increase self-
confidence and motivation, such as positive self-
suggestion, visualization of success, receiving feedback
and support from colleagues or mentors.

5. Ability to Work Under Pressure

Ability to work under pressure is a key skill, especially
in an academic environment where the demands and
workload can be high. Let us look at the data on this
skill.

The mean for male teachers is 3.02 with a standard
deviation of 0.12, while for female teachers the average
is slightly higher at 3.13 with a standard deviation of
0.1. This data suggests that, in general, teachers rate
their ability to work under pressure close to average on
ascaleof 1to 6.

The low standard deviations indicate that the
responses of teachers in both groups were relatively
stable, without a large variation in scores. This may
indicate some general agreement among teachers
about their ability to work under pressure, as well as
the possible universality of this skill in the academic
environment.

Nevertheless, it is important to note that the overall
level of ability to work under pressure, as shown by the
data, is quite low. For educators who regularly deal with
stress, time pressure, and high demands, this can be a
major problem. Lack of the ability to work effectively
under pressure can lead to reduced productivity,
reduced quality of instruction, and may also affect the
health and well-being of the teacher.
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A low-pressure ability score can be attributed to a
variety of factors. Lack of stress management skills,
high workload, lack of support from peers or
management, insufficient time to rest and recover are
all potential causes.

You can improve your ability to work under pressure
through practice and training. For example, you can
learn stress management techniques such as
meditation, breathing exercises, or progressive muscle
relaxation. You can also work on your time and priority
management skills to better manage your workload.

In addition, it is important to pay attention to your
health and well-being. Regular physical activity, a
healthy diet, adequate rest and sleep, and taking care
of your mental health can improve your ability to cope
with stress and work under pressure.

Intervention from universities and administrations can
also be helpful. Providing support, stress management
workshops, providing adequate rest and recovery time,
and creating a healthy and supportive work
environment can all contribute to improving this skill
among educators.

6. Social desirability

Social desirability is a psychological term that refers to
people's tendency to present themselves or act in a way
that makes a good impression on others. In the context
of teaching, social desirability can be associated with
the desire of the teacher to be positively perceived by
students and colleagues, the desire to maintain
harmonious relationships and avoid conflicts.

According to the data presented, the average score of
social desirability for male teachers is 2.17 with a
standard deviation of 0.21, and for female teachers -
2.53 with a standard deviation of 0.15. These values
indicate that, in general, teachers rate their social
desirability at a low level. However, it should be noted
that this figure is higher for women than for men.

A low social desirability score may indicate that faculty
members are more focused on their own academic and
educational goals than on pleasing others. This can be
a positive aspect as this approach can help focus on the
quality of teaching and research. However, on the other
hand, this can lead to possible conflicts or problems in
interaction if teachers do not take into account the
expectations and needs of students or colleagues.
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The reasons for low social desirability may be different.
In an academic setting that values independence of
thought and a critical approach, pleasing others may be
considered less important. In addition, teachers may
experience stress or pressure due to high academic
demands, which may reduce their desire for social
desirability.

To improve levels of social desirability, educators can
work on their communication and interpersonal skills,
learn to better understand and meet student needs and
expectations, and create a more open and inclusive
classroom environment. They may also seek to develop
relationships that are more positive with colleagues
through collaboration, sharing, and support.

Perhaps the need for teachers in interpersonal skills is
increasing due to innovation and the emergence of new
types of creative networks, which are emphasized in
the modernization program. However, the most
relevant skills identified in this study require further
careful analysis to determine their significance in the
context of a specific situation.

7. Discussion

The categories of intrapersonal and interpersonal skills
overlap with the key elements of emotional
intelligence. This gives grounds to consider an approach
that assumes a broader concordance between
intrapersonal and interpersonal skills and culture.

World Economic Forum Study (2018) titled "Eight
Options for the Future of Work: Scenarios and their
Implications" provides several hypothetical overviews
of the future of work until 2030. It suggests that "...the
evolution of learning between current and future
workforces, as well as the amount of talent mobility
across geographic regions, is likely to influence the

nature of work in the future...'
Forum, 2018, p. 15).

(World Economic

Given this projection, cultural factors and differences in
educational systems may explain differences in skill
levels among teachers. While all countries emphasize
the importance of higher education for teachers, the
Kazakhstani system is based on uniformity of
approaches and strict requirements for the education
of teachers. On the contrary, the European system
relies more on the autonomy of individual educational
institutions, especially in the field of higher education.
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Such differences may reflect different emphasis placed
on different types of skills in these systems. This may be
visible in formal curricula, or it may be more hidden,
associated with teaching methods and processes.

The study indicates the need for Kazakh teachers to
improve their "soft" skills, especially in the area of
assertiveness and teamwork, which are related to the
intrapersonal sphere, as well as sensitivity and
establishing contacts, related to the interpersonal
sphere. It is also relevant for teachers to work on
socialization skills and action orientation.

It is important to emphasize that the sample size of the
present study limits the rigor of the conclusions and
therefore the study should be considered within its
limitations and the results taken with caution. At the
same time, some of the findings and proposals
presented motivate the need for further research using
a larger and gender-homogeneous sample. This would
provide deeper data on "soft" skills, which are
fundamental to the renewal of teacher education and
professional development.

It is worth emphasizing the differences between “soft”
and “hard” skills, especially given the challenge of
integrating “soft” skills into teacher training and
curricula in addition to already existing “hard” skills
(13). Human and context-specific soft skills can be fluid,
adapt to different situations, making them subjective
and difficult to measure, and evaluate. Therefore, the
skill assessments obtained in this study are based on
self-assessment, which, although not as deep as the
360-degree assessment, is more easily organized as a
research procedure. There is a clear need to develop an
appropriate assessment framework to measure soft
skills (14).

It is also important to ensure the integration of
gualitative data derived from quantitative results, given
the complexity of the role of the teacher in the 2020s.
Research is currently underway around the world to
identify the key qualities of a good teacher, although
putting them into words remains a challenge (15).
Researchers have compiled a list of competencies that
has received broad political support (16).

Some researchers highlight the difficulty of defining a
"good teacher" in terms of normative frameworks,
noting that these definitions can change depending on
the context and individual characteristics of the teacher
(17). Others reject the possibility of setting standards
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for teaching, emphasizing that it ignores the complexity
of the profession, while most agree that standards
should be based on good teaching practice, reflect
values and beliefs, and respect the aims of teaching and
the mission of the profession (18).

Greater participation in the development of
competency frameworks and occupational standards
can lead to better acceptance and adherence to this
approach among people with different perspectives
and  experiences. Competence systems and
professional standards define what teachers can and
should do, thus avoiding the methodological problems
associated with measuring the quality of teaching
through “proxies” such as seniority or student
achievement (12). These indicators do not always
reflect support for student development or the ability
to create an environment for learning.

Competence frameworks and professional standards
should be pragmatic tools based on a functional
analysis of the tasks of the teacher, and they should
support compliance with the expected ethical norms
and cultural values of the country. They should also be
in line with national qualifications frameworks, which
reflect the formal training and certification required for
various industries and specific jobs, including education
(19).

Modern educational contexts require skills in multi-
level communication, facilitation of interaction,
flexibility and the use of various tools. There are calls
for open innovative thinking, 4.0, social technologies,
digital strategies and other enabling technologies.
Therefore, it is important to ensure that the
development of teacher education curricula takes into
account relevant knowledge and skills, as well as
conceptual and soft skills in addition to hard skills.

Incorporating soft skills into the curriculum can ensure
the success of the profession in the 2020s (20), but in
order for teachers to adapt to innovation, change and
stay up to date in education, they must be prepared for
professional development throughout their careers. To
this end, continuing education courses (INSET) have an
important role to play in educating educators about
innovation and change in order to promote change
(21).

Online professional development programs are a
solution that can ensure the professional development
of teachers in the digital age. However, some research
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suggests that the use of pedagogical methodologies
that teachers themselves have been trained on may
also be an option, and possibly a positive one.
Literature reviews on the development of teaching in
higher education discuss the need for a greater variety
of methodologies and approaches to studying the
impact of development initiatives by measuring actual
behavioral outcomes (22)).

This may help avoid some of the problems associated
with traditional surveys, such as the difficulty of
identifying unconscious processes and the risk of
obtaining socially desirable responses. However, it
should be noted that the interpretation of the various
guestions may not fully reflect the actual performance
of the teachers that have been researched. Previous
research has noted that teachers' beliefs may be
related to their pedagogical approaches, which may
suggest that their interpretations are also related to
their pedagogical approaches.

8. Conclusion

Teaching is a complex process that requires a wide
range of knowledge and skills to be successful in the
classroom. Therefore, the importance of appropriate
training and development of these skills among
university teachers should not be underestimated, as
this significantly affects the quality of effective learning
and teaching. There is evidence to support the
importance of soft skills such as communication,
creative thinking, problem solving and teamwork in
university teaching practice. Therefore, it is important
to raise the awareness of society and the teachers
themselves of the needs and expectations associated
with these requirements, and to stimulate the demand
for appropriate action in the context of higher
education.

As part of each new reform, new topics are introduced
into the curricula, which are increasingly associated
with the practice of school education and clearly
indicate the need for pedagogical research. However,
the issue of distribution of time, knowledge and
resources remains insufficiently explored. To
implement these fundamental changes, it was
proposed to introduce curriculum-oriented teaching
and learning of "soft skills", considering them as specific
methodological approaches, rather than abstract
pedagogical recommendations. This approach
emphasizes the importance of pedagogy as a strategic
component of the educational system.
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In conclusion, in order to increase the motivation of
teachers and the development of humanistic values in
pedagogy, it is necessary to consider the possibility of
including courses on "hard" and "soft" skills in the
curricula, which contributes to the development of
pedagogical culture and the creation of forms of
continuous education.
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